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Using Impact Kentucky Survey Results to Support
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Overview
The Impact Kentucky Working Conditions Survey is a biennial survey offering every certified
educator in Kentucky with the opportunity to provide input on teaching conditions that can be
used to inform school, district and state improvements. Results of this survey can and will be
used to ensure educator voice is a key consideration in the ongoing work of school
improvement.

This survey was designed to be maximally relevant for educators, with the majority of survey
items coming directly from recommendations made by teachers and principals.

This guide includes strategies for understanding educator feedback, using the survey data to
inform your school planning processes, and - ultimately - improving working conditions.

Using Working Conditions Survey Results
It is clear that the experiences and perceptions of teachers and staff regarding the working
conditions in their schools matter deeply. With the data in your survey reports, you have valid
and reliable information that can empower you to take focused action toward better supporting
students and fellow educators to improve school climate.

As you explore the Impact Kentucky Working Conditions Survey results, some insights may
confirm your own beliefs about existing strengths in your district as well as areas for
improvement. Other data points may be surprising, present new opportunities for growth, or
simply highlight different perspectives on an issue.

About this Guide
This guide is divided into three sections:

● Part I includes a series of questions that encourage you to reflect on your initial feelings
surrounding the survey data and make predictions on what the survey results may show.

● Part II consists of data inquiry practices to help you begin to reflect on the survey results
and understand what fellow educators are saying through their responses.

● Part III is comprised of several frameworks and activities designed to help teachers plan
for action.



Part 1
Preparing to Review Data



What are we measuring?

Which topics did this survey address?

1. Staff-Leadership Relationships: Perceptions of faculty and staff
relationships with school leaders.

2. Educating All Students: Perceptions of preparedness for culturally
responsive and inclusive teaching.

3. Managing Student Behavior: Perceptions of the management of student
behavior in the classroom and school.

4. School Leadership: Perceptions of the school leadership’s effectiveness.

5. School Climate: Perceptions of the overall social and learning climate of the
school.

6. Professional Learning: Perceptions of the amount and quality of
professional growth and learning opportunities available to faculty and staff.

7. Feedback and Coaching: Perceptions of the amount and quality of
feedback faculty and staff receive.

8. Resources: Perceptions of the adequacy of the school’s resources.

9. Emotional Well-Being and Belonging: Perceptions of educator well being,
efficacy, and belonging



What are we measuring?

Sample questions from the survey

1. Staff-Leadership Relationships: “How respectful are your school leaders
towards you?”

2. Educating All Students: “How easy do you find interacting with students at
your school who are from a different cultural background than your own?”

3. Managing Student Behavior: “How effective do you think you are at
managing disruptive classes?”

4. School Leadership: “How responsive are school leaders to your feedback?”

5. School Climate: “On most days, how enthusiastic are students about being
at school?”

6. Professional Learning: “How helpful are your colleagues’ ideas for
improving your teaching?”

7. Feedback and Coaching: “How much feedback do you receive on your
teaching?”

8. Resources: “How often do your school’s facilities need repairs?”

9. Emotional Well-Being and Belonging: “Overall, how much do you feel like
you belong at your school?”



Supporting Evidence

What the research says about the impact of working conditions.

Social Conditions Within a School Matter Deeply to Educators
● Research indicates that while a wide range of working conditions are important to

teachers, the specific environments that matter the most are social conditions - their
school’s culture, their principal’s leadership, and relationships among colleagues
(Johnson, Kraft, & Papay, 2011; Bryk & Schneider, 2003; American Federation of Teachers,
2017).

Teacher Working Conditions Impact Student Outcomes
● An analysis of teacher feedback survey results in North Carolina found positive

correlations between teacher ratings of school facilities and student achievement.
Schools that consistently upgraded and improved their resources were three times more
likely to achieve adequate yearly progress for their students (Southeast Center for
Teaching Quality).

● Another study found that teachers believe empowerment, facilities, and resources are
the most important factors in promoting their students’ learning (Hanushek & Rivkin,
2007).

Teacher Working Conditions Make a Difference in Terms of Teacher Retention
● Several studies have suggested that working conditions are highly predictive of teachers’

intended movement away from their schools, independent of other factors (Ladd, 2011;
Southeast Center for Teaching Quality, 2016).

● Core structural features of our education system make school buildings inherently
challenging places to work. The relative isolation of teachers from other adults -
combined with the balancing of demands generated by the children in their classrooms -
are two of the most frequently cited job-related stresses (Levin, 2008).

● Conversely, other studies indicate that educators greatly value mentorship and
professional growth opportunities. Peer- and teacher-mentoring programs are shown to
decrease stress, increase sense of psychological safety, and improve mental health
(American Federation of Teachers, 2017).

Many Aspects of Working Conditions are Interconnected
● Correlations between the many elements of working conditions in schools mean that

improving one area may produce a “ripple effect” on other aspects and cause teachers’
overall satisfaction with their school’s climate to increase (Southeast Center for Teaching
Quality; Emerick, Hirsch & Berry, 2005).

http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.394.4333&rep=rep1&type=pdf
https://pdfs.semanticscholar.org/7d79/04de0a9952e5a533978a340ca0b8604a2a5b.pdf
https://www.aft.org/sites/default/files/2017_eqwl_survey_web.pdf
https://www.aft.org/sites/default/files/2017_eqwl_survey_web.pdf
https://nepc.colorado.edu/sites/default/files/EPRU-0504-114-OWI.pdf
https://nepc.colorado.edu/sites/default/files/EPRU-0504-114-OWI.pdf
https://www.jstor.org/stable/4150020?seq=1
https://www.jstor.org/stable/4150020?seq=1
https://journals.sagepub.com/doi/abs/10.3102/0162373711398128
https://nepc.colorado.edu/sites/default/files/EPRU-0504-114-OWI.pdf
https://journals.sagepub.com/doi/abs/10.1177/003172170809000312
https://www.aft.org/sites/default/files/2017_eqwl_survey_web.pdf
https://nepc.colorado.edu/sites/default/files/EPRU-0504-114-OWI.pdf
https://nepc.colorado.edu/sites/default/files/EPRU-0504-114-OWI.pdf
http://www.ascd.org/publications/newsletters/policy-priorities/oct05/num43/toc.aspx


Aspirations & Apprehensions

While feedback data is an informative tool for improving practice, the
process of reflecting on results can sometimes be challenging or
uncomfortable. Acknowledging and sharing aspirations and
apprehensions for using educator feedback can set the stage for
positive and productive action-planning.

Aspirations
Share any aspirations you
have about using feedback
data to inform classroom or
school policies and
programs.

Apprehensions
Share any apprehensions
you have about using
feedback data to inform
classroom or school policies
and programs.



Predictions

Before you review the survey, take a moment to anticipate what you
expect to see in the data. Complete this section prior to reviewing the
data.

What do you expect
that teachers and staff
will identify as
strengths?

What areas for
improvement do you
expect teachers and
staff will identify?

What are you most
curious to know from
the feedback?

If you have reviewed
any feedback data from
previous surveys, what
changes do you expect
to see?



Part 2
Reflecting on Data



A Process for Reflecting on Data

Context:
The purpose of the guidance that follows is to support educators to understand
the most impactful and actionable insights from the Impact Kentucky Working
Conditions Survey. This data is only as valuable as it is actionable, and a stronger
understanding of the data will allow for stronger, more relevant action.

Throughout this section of the guide, educators should consider the narratives
that the numbers may represent by translating data points into voice statements
(i.e., what are teachers actually saying in their own words and from their own
perspectives).

Steps:
1. Review and Explore Results

2. Prioritize

3. Translate Data Points into Voice Statements

4. Synthesize Data Insights with Context

Worksheets and Example Slides:
Throughout the rest of this guide, you will find some pages that are filled with
example narratives and some that are left mostly blank.

This is done deliberately to allow educators and staff to review examples and
understand how one might approach data reflection, while also walking through
the process themselves.

Pages 13 and 15 are designed to be interactive worksheets that individuals can fill
out using their survey results.



1. Review and Explore

Instructions:
1. Open your survey results. If you need an account, please request access here.

2. Explore the results and search for insights using this instructional video and/or the
guided prompts below.

○ Topic-Level Insights: start by looking at the specific topics measured on the
survey (e.g., School Leadership, Resources) -- what stands out as particularly
surprising, notable, or confusing?

○ Question-Level Insights: click into a topic to explore the specific questions that
were asked to determine the topic-level result.

○ Differences Across Demographics: click into a question to see how responses
vary across demographics, such as length of time teaching, race or ethnicity, and
gender.

TIP: Switch to sort the list of questions by “Question score” to see a listing of the question-level
results from highest to lowest percent favorable responses
.

The goal is to make connections between stakeholder perceptions of working conditions, not to
draw conclusions or draft a plan. As you take your first pass through the results, stay low on the
ladder of inference. Identify data points without yet jumping into action-planning.

TIP: Use the “bookmark” icon to save notable data points. You can export and print these later
on Your Bookmarks page.

https://secure.panoramaed.com/
https://docs.google.com/forms/d/e/1FAIpQLSc8Rfg5TVkUdYVvS86B1D4r2m7WDvI0IzGs3adsMR3tp1BoCQ/viewform
https://panoramaed.wistia.com/medias/rr9gx8a3m9
https://ed.ted.com/lessons/rethinking-thinking-trevor-maber
https://ed.ted.com/lessons/rethinking-thinking-trevor-maber
https://secure.panoramaed.com/impactky/understand/bookmarks


2. Prioritize

Next, you will choose one or two topics to prioritize. As you answer the questions
on this page, consider this visual framework below.

Seek to identify areas of focus that you have the ability to affect (i.e., “more
feasible”) and that you believe will truly improve working conditions (i.e., “high
impact”).

1. What is one topic on the survey that reflects an area of strength?

2. What is one topic on the survey that presents an opportunity for growth?

3. What one or two topics will you focus your time and attention on
as you develop new district policies, programs and practices to improve working
conditions?



3. Translate Data into Voice

Teachers & Staff

Data & Voice Connections

Topic name(s) and
percentage(s)

Question(s) and
percentage(s)

Translate into
Stakeholder Voice --
what are teachers
communicating? (in the
teacher’s voice)

Practical connection
and/or potential
action steps

What did teachers
and staff identify as
strengths in your
school?

What did teachers
and staff identify as
the biggest areas for
growth in the school?

Looking back on
your predictions,
were there any areas
in which the
feedback differed
significantly from
what you expected?



3. Translate Data into Voice (Example)

Teachers & Staff

Data & Voice Connections

Topic name(s) and
percentage(s)

Question(s) and
percentage(s)

Translate into
Stakeholder Voice --
what are teachers
communicating? (in the
teacher’s voice)

Practical connection
and/or potential
action steps

What did teachers
and staff identify as
strengths in your
school?

School Climate - 62%
82% of staff
responded favorably
to the question:
“How respectful are
the relationships
between teachers and
students?”

More than 4 out of five of us
feel the relationships
between students and adults
are “quite” or “extremely”
respectful.

Of course we want this to
be 100%, but we’ve
discussed how respect is
a prerequisite for care as
well as teaching content.
This shows that the vast
majority of staff feel they
have this standard met.

What did teachers
and staff identify as
the biggest areas for
growth in the school?

School Climate - 62%
50% of staff
responded favorably
to the question “On
most days, how
enthusiastic are the
students about being
at school?

Half of us report feeling that
on most days, students are
only “somewhat” or less
enthusiastic about being at
school.

We’ve discussed this
more and more over the
recent years it seems.
This affirms our focus on
making school relevant
to students.

Looking back on
your predictions,
were there any areas
in which the
feedback differed
significantly from
what you expected?

Educating all
Students - 70%

56% of staff
responded favorably
to the question “How
knowledgeable are
you regarding where
to find resources for
working with students
who have unique
learning needs?

Many of us don’t feel quite
knowledgeable about
finding resources to support
students with unique
learning needs.

This is surprising given
that it’s an area we have
more control over. A few
teachers that do feel
knowledgeable could
perhaps put some
resources together and
share out.



4. Synthesize

After exploring the data, start to consider connections between data points, what
potential changes are within your locus of control, and what makes sense to
prioritize in the short term versus the long term.

Data Story: How do the data points connect to tell a story?

Wonderings: What questions do the data points you flagged lead you to wonder?

Connection to Context: How does this data connect to my classroom and school
context?

Potential Action Steps: What potential action steps are within your locus of
control to make in the short term, or to consider as longer-term areas of
improvement?



4. Synthesize (Example)

Data Story: How do the data points connect to tell a story?

● School Climate: Teachers report a relatively high degree of respect
regarding their relationships with students, but they report a much lower
sense of enthusiasm from students about being in school.

Wonderings: What questions do the data points you flagged lead you to wonder?

● I wonder what teachers are doing in the cases where they’re reporting
higher degrees of student enthusiasm.

● I wonder what students would say is happening in the classes and schools
where they’re feeling more enthusiastic to be present.

Connection to Context: How does this data connect to my role and school
context?

● I definitely understand that engagement and relevance need to be high for
students to learn. I’ve had a focus on that this year, and this data could serve
as a valuable, quantitative platform to engage with students and other
teachers on this topic.

Potential Action Steps: What potential action steps are within your locus of
control to make in the short term, or to consider as longer-term areas of
improvement?

● I’ll ask my colleagues and students for their perspective on this difference
between respect and enthusiasm that the data has highlighted. I’m focused
generally on making class more relevant, but perhaps students and
colleagues could offer concrete recommendations.



Part 3
Planning for Action



A Process for Action Planning

Context:
The purpose of the guidance that follows is to support teachers to plan for action
after analyzing and synthesizing their results from the Impact Kentucky Working
Conditions Survey.

This section includes a library of options to consider as next steps towards
improving working conditions.

Resources:

1. Getting Started Toolkit

2. Action Planning Template



Getting Started Toolkit
Below is a list of approaches district administrators can take to address
themes and questions within particular survey topics.

AREA OF FOCUS MOVING TOWARD...

Educating All
Students

-Vocally express a belief that all students - regardless of socioeconomic or cultural
background - can achieve grade-level standards with appropriate supports.

-Engage in personal conversations with peers who express contrary beliefs about
students.

-Incorporate instructional material that highlights students of different socioeconomic and
cultural backgrounds.

-Help students appreciate their similarities and differences.

Feedback and
Coaching

-Invest time in understanding the teacher evaluation system and process; ask questions of
administrators and coaches when clarity is needed.

-Identify individual professional development needs through individual measures and
formal PLC and instructional coaching opportunities.

Managing Student
Behavior

-Develop classroom behavioral rules that facilitate student learning and safety and are
aligned with school and district rules.

-Apply these rules consistently across students.

-Proactively communicate with administrators when experiencing a difficult time with
specific student behaviors.

Professional
Learning

-Develop relationships with colleagues that include discussing ideas for improving
teaching & fostering ideas.

-Vocalize professional development needs in constructive conversations with
administrators.

School Climate -Focus on ensuring that all students feel safe and included while in the classroom.

-Focus on ensuring that all students feel positive about being in the classroom.

Staff-Leadership
Relationships

-Vocally express support or constructive feedback about planned initiatives presented by
administrators.

-Manage any feelings of frustration through proactive conversations with administrators.



Action Planning

Using data to prioritize and plan ways to improve working conditions

Rollout Plan

The Why?
How will you communicate the
importance of these survey findings?

When + Where?
How much time will you dedicate to
reviewing and addressing survey
results?

What existing meetings (one-time or
recurring) could you incorporate
discussions about working conditions
into?

● Short Term:
● Long Term:

How?
What activities, resources, or research
will you share with your team?

Who?
Who are the key people who will lead
this work at your building other than
you?

Immediate Next Steps?
What specific strategies or actions will
you begin to implement?



Action Planning (Example)

Using data to prioritize and plan ways to improve working conditions

Rollout Plan

The Why?
How will you communicate the
importance of these survey findings?

● EX: bookmark specific data points that resonate and
share them with colleagues by saving the bookmarks as
a presentation

When + Where?
How much time will you dedicate to
reviewing and addressing survey
results?

What existing meetings (one-time or
recurring) could you incorporate
discussions about working conditions
into?

● Short Term: staff-wide meetings; before meetings with
school administration

● Long Term: incorporate this data into grade-level
planning around focus areas for PD and feedback

How?
What activities, resources, or research
will you share with your team?

● EX: share the ‘getting started toolkit’ slides with my team;
and discuss whether we could agree to grade-wide
behavior norms that we could all take co-responsibility for
upholding.

Who?
Who are the key people who will lead
this work at your building other than
you?

● EX: fellow teachers, academic coaches, school
administration

Immediate Next Steps?
What specific strategies or actions will
you begin to implement?

● EX: incorporate instructional material that highlights
students of different socioeconomic and cultural
backgrounds
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